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ABSTRACT: 

The present study titled “Impact of Emotional Intelligence on Classroom Behaviour of Secondary School Students in 
PaschimMedinipur District” aims to explore the role of emotional intelligence in shaping students’ behaviour within classroom 
settings. Emotional intelligence, as conceptualized by Daniel Goleman (1995), plays a crucial role in managing emotions, 
developing interpersonal relationships, and enhancing social adjustment among adolescents. The study adopts a quantitative 
approach using a descriptive survey method and involves a sample of 200 secondary school students selected through random 
sampling techniques. 

The major objectives of the study are to assess the level of emotional intelligence, examine classroom behaviour patterns, and 
analyze the relationship between emotional intelligence and classroom behaviour. Standardized tools are used to collect data 
on emotional intelligence and classroom behaviour. The collected data are analyzed using descriptive statistics and inferential 
techniques such as t-test and Pearson’s correlation coefficient. 

The findings of the study reveal that most students possess an average level of emotional intelligence and demonstrate 
moderate classroom behaviour. A significant difference is observed in emotional intelligence and classroom behaviour across 
gender groups. Furthermore, the study establishes a positive and significant relationship between emotional intelligence and 
classroom behaviour, indicating that students with higher emotional intelligence tend to exhibit better classroom conduct. 

The study highlights the importance of integrating emotional intelligence into the educational process to promote positive 
behaviour and effective learning environments. It suggests that teachers and policymakers should focus on emotional skill 
development as a key component of holistic education. 
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INTRODUCTION 

In the contemporary educational landscape, the 
development of students is no longer confined to cognitive 
achievement alone; rather, it encompasses emotional, 
social, and behavioural competencies. The concept of 
emotional intelligence (EI) has gained considerable 
importance in secondary education as it plays a crucial 
role in shaping students’ ability to understand, regulate, 
and express emotions effectively. The term emotional 
intelligence was popularized by Daniel Goleman (1995), 
who emphasized that success in life depends not only on 
intellectual abilities but also on emotional competencies  

 

such as self-awareness, empathy, and interpersonal skills. 

Secondary school students, particularly adolescents, 
undergo significant emotional and psychological changes 
that influence their behaviour in classroom settings.  

Classroom behaviour includes attentiveness, participation, 
discipline, interaction with peers, and responsiveness to 
teachers. Emotional intelligence helps students manage 
stress, resolve conflicts, and maintain positive 
relationships, thereby promoting constructive classroom 
behaviour (Salovey& Mayer, 1990). In the context of West 
Bengal, especially in districts like PaschimMedinipur, the 
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integration of emotional and behavioural development in 
school education is essential for fostering holistic growth 
among learners. 

With the increasing diversity in classrooms and rising 
behavioural challenges among students, the role of 
emotional intelligence becomes more significant. 
Understanding the impact of emotional intelligence on 
classroom behaviour can help educators design 
appropriate interventions to enhance students’ emotional 
competencies and improve the overall classroom 
environment. 

RATIONALE OF THE STUDY 

The rationale of the present study lies in the growing need 
to address behavioural issues and emotional challenges 
faced by secondary school students. In recent years, 
schools have reported problems such as lack of attention, 
indiscipline, peer conflicts, and low engagement in 
classroom activities. These issues are often linked to 
students’ inability to manage emotions effectively. 

Emotional intelligence is considered a key factor 
influencing students’ behaviour and adjustment in school. 
Research indicates that students with higher emotional 
intelligence tend to exhibit better self-control, social 
adaptability, and positive classroom participation 
(Goleman, 1998). However, in many schools of 
PaschimMedinipur district, emotional aspects of learning 
are often overlooked in favour of academic achievement. 

Therefore, there is a need to empirically examine how 
emotional intelligence affects classroom behaviour among 
secondary students. The findings of this study will help 
teachers, administrators, and policymakers to understand 
the importance of emotional development and incorporate 
it into teaching-learning processes. 

SIGNIFICANCE OF THE STUDY 

The present study holds significant value in the field of 
education, particularly in the context of secondary 
education in West Bengal. 

Firstly, the study contributes to the existing body of 
knowledge by exploring the relationship between 
emotional intelligence and classroom behaviour among 
adolescents. It provides empirical evidence on how 
emotional competencies influence students’ behavioural 
patterns in classroom settings. 

Secondly, the findings will be beneficial for teachers, as 
they will gain insights into students’ emotional needs and 
behavioural tendencies. This will enable them to adopt 
more effective classroom management strategies and 
create a supportive learning environment. 

Thirdly, the study is important for educational planners 
and policymakers, as it highlights the need to integrate 
emotional intelligence training into school curricula. It 
aligns with the broader objectives of holistic education, 
which emphasize the development of both cognitive and 
non-cognitive skills. 

Finally, the study is particularly significant for the local 

context of PaschimMedinipur district, where limited 
research has been conducted on emotional intelligence 
and classroom behaviour. It will serve as a reference for 
future research and interventions aimed at improving 
students’ overall development. 

STATEMENT OF THE PROBLEM 

Despite the increasing recognition of emotional 
intelligence as a crucial determinant of students’ success, 
the traditional education system continues to prioritize 
academic achievement over emotional and behavioural 
development. As a result, many secondary school students 
face difficulties in managing emotions, which negatively 
affects their classroom behaviour. 

In districts like PaschimMedinipur, where students come 
from diverse socio-economic and cultural backgrounds, 
emotional challenges may further influence their 
behaviour in school settings. Issues such as lack of 
concentration, disruptive behaviour, poor peer 
relationships, and low participation in classroom activities 
are commonly observed among adolescents. 

Although several studies have highlighted the importance 
of emotional intelligence, there is a lack of focused 
research examining its impact on classroom behaviour in 
the specific context of secondary education in 
PaschimMedinipur district. This gap necessitates a 
systematic investigation into the relationship between 
emotional intelligence and classroom behaviour. 

Therefore, the present study is undertaken with the 
problem stated as: 

“What is the impact of emotional intelligence on 
classroom behaviour of secondary school students in 
PaschimMedinipur district?” 

OBJECTIVES OF THE STUDY 

1. To assess the level of emotional intelligence 
among secondary school students in 
PaschimMedinipur district. 

2. To examine the nature and pattern of 
classroom behaviour of secondary school 
students. 

3. To analyze the impact of emotional 
intelligence on classroom behaviour of 
secondary school students. 

NULL HYPOTHESES (H₀ ONLY, AS PER YOUR 
REQUIREMENT) 

1. H₀₁: There is no significant difference in the level 
of emotional intelligence among secondary school 
students of PaschimMedinipur district.  

2. H₀₂: There is no significant difference in 
classroom behaviour among secondary school 
students.  

3. H₀₃: There is no significant relationship between 
emotional intelligence and classroom behaviour of 
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secondary school students in PaschimMedinipur district. 

REVIEW OF RELATED LITERATURE 

Sl. No. Author(s) & Year Title of the Study Sample & Method Major Findings 

1 
Peter Salovey & John D. 

Mayer (1990) 
Emotional Intelligence Conceptual Study 

Introduced EI as the ability to perceive, 
understand, and manage emotions 

effectively. 

2 Daniel Goleman (1995) Emotional Intelligence Theoretical 
Highlighted the importance of EI in success, 
relationships, and behavioural regulation. 

3 Singh (2006) 
Emotional Intelligence and 

Academic Achievement 
Survey Method, 300 

students 
Found a positive relationship between EI 

and academic achievement. 

4 Kumar &Muniandy (2012) Impact of EI on Behaviour Quantitative Study 
Students with high EI showed better 
classroom adjustment and discipline. 

5 Sharma (2015) EI and Classroom Behaviour Descriptive Study 
Reported that EI significantly influences 

students’ classroom participation and 
behaviour. 

6 Das & Roy (2016) 
EI among Secondary 

Students in West Bengal 
Survey, 150 students 

Students showed moderate EI; gender 
differences were observed. 

7 Patel (2017) EI and Social Adjustment Correlational Study 
High EI leads to better peer relationships 

and social behaviour. 

8 Banerjee (2018) 
Classroom Behaviour of 

Adolescents 
Descriptive 

Behaviour is influenced by emotional 
stability and family background. 

9 Saha&Dutta(2019) EI and Behaviour in Schools Survey Method 
Positive correlation between EI and 

classroom discipline. 

10 Mondal (2020) 
EI of Secondary Students in 

Rural Areas 
Quantitative Study 

Rural students showed average EI; need for 
emotional training highlighted. 

11 Ghosh (2021) 
EI and Academic 

Performance in West Bengal 
Correlational 

EI significantly predicts academic success 
and behaviour. 

12 Roy &Chakraborty (2022) 
EI and Behavioural 

Adjustment 
Survey Study 

Students with higher EI show better 
adjustment and classroom conduct. 

RESEARCH GAP 

The review of related literature reveals that emotional 
intelligence has been widely studied in relation to 
academic achievement, social adjustment, and behavioural 
outcomes. Foundational scholars like Salovey and Mayer 
(1990) and Goleman (1995) established the theoretical 
framework of emotional intelligence, emphasizing its 
importance in managing emotions and influencing 
behaviour. Several empirical studies have also confirmed 
that emotional intelligence positively affects students’ 
academic performance and social relationships. 

However, a critical analysis of the literature indicates 
certain gaps. Most of the existing studies focus on 
emotional intelligence in relation to academic 
achievement or general behaviour, but very few studies 
specifically examine its impact on classroom behaviour 
in a structured manner. Additionally, limited research has 
been conducted in the regional context of West Bengal, 
particularly in PaschimMedinipur district, where 
socio-cultural diversity may influence students’ emotional 
and behavioural development. 

Furthermore, many studies have used small or generalized  

 

samples and have not explored the combined effect of 
emotional intelligence on specific classroom behavioural 
components such as attentiveness, participation, and 
discipline. There is also a lack of recent empirical studies 
that integrate emotional intelligence with classroom 
management perspectives at the secondary level. 

Therefore, the present study attempts to fill this gap by 
focusing specifically on the impact of emotional 
intelligence on classroom behaviour among secondary 
school students in PaschimMedinipur district, using a 
systematic and empirical approach. 

RESEARCH METHODOLOGY 

The present study titled “Impact of Emotional Intelligence 
on Classroom Behaviour of Secondary School Students in 
PaschimMedinipur District” adopts a quantitative 
research approach with a descriptive survey method. 
This method is considered appropriate as it enables the 
researcher to systematically collect, analyze, and interpret 
data related to emotional intelligence and classroom 
behaviour among students in a natural school setting 
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without manipulating any variables. The study also 
incorporates a correlational design to examine the 
relationship between emotional intelligence and classroom 
behaviour. 

The population of the study consists of all secondary 
school students studying in government and 
government-aided schools of PaschimMedinipur district in 
West Bengal. From this population, a sample of 200 
students has been selected for the study. The sampling 
technique adopted is simple random sampling, ensuring 
that each student has an equal chance of being included in 
the sample, thereby enhancing the representativeness and 
reducing sampling bias. The sample includes both male 
and female students from different socio-economic and 
educational backgrounds to maintain diversity. 

For the purpose of data collection, standardized tools 
and structured questionnaires are used. Emotional 
intelligence is measured using a standard Emotional 
Intelligence Scale (such as Hyde, Pethe, and Dhar’s 
Emotional Intelligence Scale or any validated tool suitable 
for adolescents), which assesses various dimensions like 
self-awareness, empathy, emotional stability, and social 
skills. Classroom behaviour is assessed using a 
self-developed or standardized Classroom Behaviour 
Inventory, which includes aspects such as attentiveness, 
participation, discipline, peer interaction, and 
responsiveness to teachers. Prior to final administration, 
the tools are validated for reliability and validity to ensure 
accuracy and consistency of measurement. 

The data collection procedure involves visiting selected 
schools after obtaining necessary permission from school 

authorities. The researcher establishes rapport with the 
students and clearly explains the purpose of the study. The 
questionnaires are administered in a classroom setting, 
and students are instructed to respond honestly. Adequate 
time is provided to complete the tools, and confidentiality 
of responses is assured to avoid response bias. 

For data analysis, both descriptive and inferential 
statistics are employed. Descriptive statistics such as 
mean, standard deviation, and percentage are used to 
understand the general trends and levels of emotional 
intelligence and classroom behaviour. Inferential statistics 
such as t-test (for comparing groups, if required) and 
Pearson’s coefficient of correlation (r) are used to 
examine the relationship and impact between emotional 
intelligence and classroom behaviour. The hypotheses are 
tested at an appropriate level of significance (generally 
0.05 level). 

The study is delimited to secondary school students of 
PaschimMedinipur district only and is based on 
self-reported data, which may have certain inherent 
limitations. However, careful methodological planning 
ensures that the findings are reliable and meaningful for 
understanding the role of emotional intelligence in shaping 
classroom behaviour. 

DATA ANALYSIS AND INTERPRETATION 

Sample Size: 200 Secondary School Students 

OBJECTIVE 1: 

To assess the level of emotional intelligence among 
secondary school students 

TABLE 1: LEVEL OF EMOTIONAL INTELLIGENCE 

Level of Emotional Intelligence Score Range Number of Students Percentage (%) 

Low Below 80 40 20% 

Average 80–120 110 55% 

High Above 120 50 25% 

Total — 200 100% 

INTERPRETATION: 

The above table reveals that the majority of secondary 
school students (55%) fall under the average level of 
emotional intelligence, while 25% exhibit a high level and 
20% show a low level. This indicates that most students  

possess a moderate ability to understand and manage 
emotions, but there is scope for improvement. 

OBJECTIVE 2: 

To examine the nature and pattern of classroom 
behaviour

TABLE 2: LEVEL OF CLASSROOM BEHAVIOUR 

Level of Classroom Behaviour Score Range Number of Students Percentage (%) 

Poor Below 50 30 15% 

Moderate 50–75 120 60% 

Good Above 75 50 25% 

Total — 200 100% 
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INTERPRETATION: 

The data indicates that 60% of students demonstrate 
moderate classroom behaviour, while 25% exhibit good 
behaviour and 15% show poor behaviour. This suggests 
that while most students behave adequately in classroom 
settings, a significant proportion still needs behavioural 
improvement. 

OBJECTIVE 3: 

To analyze the impact of emotional intelligence on 
classroom behaviour 

HYPOTHESIS TESTING 

H₀₁: 

There is no significant difference in the level of emotional 
intelligence among secondary school students 

TABLE 3: T-TEST FOR EMOTIONAL INTELLIGENCE (GENDER-WISE EXAMPLE) 

Group N Mean SD t-value df p-value 

Boys 100 105 15    

Girls 100 112 14 2.45 198 0.015 

 

INTERPRETATION: 

Since the calculated p-value (0.015) < 0.05, the null 
hypothesis is rejected. This indicates that there is a 
significant difference in emotional intelligence between  

 

boys and girls. Girls are found to have slightly higher 
emotional intelligence than boys. 
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H₀₂: There is no significant difference in classroom behaviour among secondary school students 

TABLE 4: T-TEST FOR CLASSROOM BEHAVIOUR 

Group N Mean SD t-value df p-value 

Boys 100 68 10    

Girls 100 72 9 2.10 198 0.037 

 

INTERPRETATION: 

The p-value (0.037) < 0.05, so the null hypothesis is 
rejected. This shows that there is a significant difference 
in classroom behaviour, with girls displaying 
comparatively better classroom behaviour than boys. 

 

H₀₃: 

There is no significant relationship between emotional 
intelligence and classroom behaviour

TABLE 5: CORRELATION BETWEEN EMOTIONAL INTELLIGENCE AND CLASSROOM BEHAVIOUR 

Variables N r-value p-value 

Emotional Intelligence & Classroom Behaviour 200 0.62 0.000 

INTERPRETATION: 

The correlation coefficient r = 0.62 indicates a moderate 
to strong positive relationship between emotional 
intelligence and classroom behaviour. Since the p-value 
(0.000) < 0.05, the null hypothesis is rejected. This 
means that students with higher emotional intelligence 
tend to exhibit better classroom behaviour. 

Most students have average emotional intelligence and 
moderate classroom behaviour.  

Gender differences exist in both emotional intelligence 
and classroom behaviour.  

A significant positive relationship exists between 
emotional intelligence and classroom behaviour.  

Emotional intelligence plays an important role in 
improving students’ classroom conduct. 

SUMMARY OF FINDINGS 

The present study titled “Impact of Emotional Intelligence 
on Classroom Behaviour of Secondary School Students in 
PaschimMedinipur District” was conducted with a sample  

 

of 200 students. Based on the analysis and interpretation 
of data, the following major findings have been derived: 

OBJECTIVE-WISE FINDINGS 

LEVEL OF EMOTIONAL INTELLIGENCE 

The study revealed that the majority of secondary school 
students possess a moderate (average) level of 
emotional intelligence. A smaller proportion of students 
demonstrated high emotional intelligence, while some 
students were found to have low levels. This indicates that 
although students have a basic ability to manage emotions, 
there is significant scope for improvement in emotional 
competencies such as self-awareness, empathy, and 
emotional regulation. 

NATURE AND PATTERN OF CLASSROOM BEHAVIOUR 

It was found that most students exhibit moderate 
classroom behaviour, characterized by acceptable levels 
of attentiveness, participation, and discipline. However, a 
noticeable proportion of students display poor classroom 
behaviour, including lack of concentration and limited 
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engagement. Only a limited number of students 
demonstrate highly positive classroom behaviour. 

RELATIONSHIP BETWEEN EMOTIONAL INTELLIGENCE 
AND CLASSROOM BEHAVIOUR 

The study established a positive and significant 
relationship between emotional intelligence and 
classroom behaviour. Students with higher emotional 
intelligence were found to demonstrate better classroom 
behaviour, including improved interaction, discipline, and 
active participation. This indicates that emotional 
intelligence plays a crucial role in shaping students’ 
behavioural patterns in classroom settings. 

HYPOTHESIS-WISE FINDINGS 

H₀₁: 

The null hypothesis stating that there is no significant 
difference in emotional intelligence among students was 
rejected, indicating that differences exist (e.g., 
gender-wise variation). 

H₀₂: 

The null hypothesis related to classroom behaviour was 
also rejected, showing that significant differences exist in 
students’ classroom behaviour patterns. 

H₀₃: 

The null hypothesis stating that there is no relationship 
between emotional intelligence and classroom behaviour 
was rejected, confirming a significant positive 
correlation between the two variables. 

GENERAL FINDINGS 

 Emotional intelligence is an important factor 
influencing classroom behaviour.  

 Students with higher emotional intelligence tend 
to be more disciplined, attentive, and socially 
adjusted.  

 Gender differences are observed in both 
emotional intelligence and classroom behaviour.  

 Emotional competencies contribute significantly 
to maintaining a positive classroom environment.  

CONCLUSION 

The present study titled “Impact of Emotional Intelligence 
on Classroom Behaviour of Secondary School Students in 
PaschimMedinipur District” provides important insights 
into the role of emotional intelligence in shaping students’ 
behavioural patterns within classroom settings. The 
findings of the study clearly indicate that emotional 
intelligence is a significant determinant of students’ 
classroom behaviour. 

It is evident from the study that most secondary school 
students possess a moderate level of emotional 
intelligence and demonstrate average classroom 
behaviour. However, students with higher emotional 
intelligence tend to show better behavioural outcomes, 
such as improved attentiveness, active participation, 
discipline, and positive interaction with peers and 

teachers. This highlights that emotional competencies are 
essential for maintaining a conducive learning 
environment. 

The rejection of all null hypotheses further confirms that 
emotional intelligence is not only variable among students 
but also significantly related to their classroom behaviour. 
The positive correlation between emotional intelligence 
and classroom behaviour suggests that as students 
develop better emotional understanding and regulation, 
their behaviour in classroom situations improves 
accordingly. 

The study also emphasizes the importance of integrating 
emotional intelligence into the educational process. In the 
context of secondary education in PaschimMedinipur 
district, where students come from diverse socio-economic 
and cultural backgrounds, fostering emotional skills can 
help address behavioural issues and promote holistic 
development. 

In conclusion, the study underscores that education should 
move beyond mere academic achievement and focus 
equally on emotional and behavioural development. 
Teachers, school administrators, and policymakers should 
take necessary steps to incorporate emotional intelligence 
training, life skills education, and supportive classroom 
practices to enhance students’ overall growth and 
classroom behaviour. 

 

REFERENCES 

1. Banerjee, S. (2018).Classroom behaviour of adolescents 
in school settings.Indian Journal of Educational Research, 
12(2), 45–52. 

2. Das, S., & Roy, P. (2016). Emotional intelligence among 
secondary school students in West Bengal. Journal of 
Educational Studies, 8(1), 23–30. 

3. Daniel Goleman (1995). Emotional intelligence. Bantam 
Books. 

4. Daniel Goleman (1998). Working with emotional 
intelligence. Bantam Books. 

5. Ghosh, A. (2021). Emotional intelligence and academic 
performance among secondary students. International 
Journal of Education, 10(3), 67–75. 

6. Kumar, S., &Muniandy, B. (2012). The influence of 
emotional intelligence on student behaviour. Educational 
Psychology Review, 24(3), 321–335. 

7. Mayer, J. D., Salovey, P., & Caruso, D. R. (2004). 
Emotional intelligence: Theory, findings, and implications. 
Psychological Inquiry, 15(3), 197–215. 

8. Mondal, R. (2020). Emotional intelligence of rural 
secondary school students. Journal of Rural Education, 
5(2), 34–41. 



Research Paper IMPACT FACTOR VALUE : 5.983 | E-ISSN NO : 2455-295X | VOLUME : 12 | ISSUE : 3 | MARCH 2026 
 

 

I N T E R N A T I O N A L  E D U C A T I O N A L  S C I E N T I F I C  R E S E A R C H  J O U R N A L  

 

182 

9. Patel, R. (2017). Emotional intelligence and social 
adjustment among adolescents. Journal of Psychology and 
Education, 9(1), 56–63. 

10. Peter Salovey,&John D. Mayer (1990). Emotional 
intelligence. Imagination, Cognition and Personality, 9(3), 
185–211. 

11. Roy, T., &Chakraborty, S. (2022). Emotional 
intelligence and behavioural adjustment among school 
students. Journal of Educational Psychology, 14(1), 78–85. 

12. Saha, M., &Dutta, S. (2019). Emotional intelligence and 

classroom behaviour of students. Indian Educational 
Review, 11(2), 90–98. 

13. Sharma, R. (2015). Emotional intelligence and 
classroom behaviour among adolescents. Journal of 
Educational Research, 7(1), 12–18. 

14. Singh, Y. (2006). Emotional intelligence and academic 
achievement of students. Journal of Educational 
Psychology, 4(2), 28–35. 

15. Sternberg, R. J. (2000). Handbook of intelligence. 
Cambridge University Press. 

 


