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ABSTRACT:

Inclusive education aims to provide equitable learning opportunities for all students, regardless of their abilities or disabilities.
Teachers’ attitudes and beliefs play a crucial role in its successful implementation, as they directly influence classroom
practices and student outcomes. This study assessed the attitudes and beliefs of teachers toward inclusive education and
examined factors affecting their perceptions.

A descriptive-correlational research design was employed, involving 30 teachers from public schools. Data were collected
through a validated self-administered questionnaire measuring cognitive, affective, and behavioral attitudes, alongside beliefs
regarding the feasibility and effectiveness of inclusive practices. Descriptive statistics summarized teachers’ responses, while
correlation analyses explored relationships between demographic factors and attitudes toward inclusion.

Findings indicated that teachers generally held moderately positive attitudes toward inclusive education, recognizing its social
and ethical significance. Nonetheless, many expressed challenges in implementing inclusive strategies, citing concerns over
classroom management and limited resources. Significant correlations were found between teachers’ years of experience,
prior training in special education, and more positive attitudes toward inclusion, suggesting that exposure and professional
development enhance readiness and confidence in inclusive practices.

The study highlights the need for targeted professional development, supportive school policies, and resource provision to
strengthen teachers’ knowledge, skills, and confidence. By fostering positive attitudes and beliefs, schools can improve
inclusive teaching practices and create more supportive learning environments for students with diverse needs. These
findings contribute to the literature on inclusive education and provide practical insights for educators, administrators, and
policymakers seeking to promote effective and sustainable inclusion.
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I. INTRODUCTION

Inclusive education has gained global recognition as a Teachers’ beliefs about inclusion encompass their

fundamental approach to providing equitable learning
opportunities for all students, including those with
disabilities or diverse learning needs. It emphasizes the
principle that every child, regardless of physical,
intellectual, or socio-emotional differences, has the right to
participate fully in mainstream education. The success of
inclusive education depends not only on policy
frameworks and resources but also on the attitudes and
beliefs of teachers, who serve as the primary agents of
instructional change and classroom inclusion. Positive
teacher attitudes are strongly linked to the effective
implementation of inclusive practices, while negative
perceptions or misconceptions can hinder students’ access
to quality education.

perceptions of students’ capabilities, the practicality of
inclusive strategies, and the adequacy of classroom
support and resources. Research has shown that
educators’ prior experience with students with special
needs, professional training, and exposure to inclusive
practices significantly shape their attitudes and confidence
in implementing inclusive education. Understanding these
attitudes and beliefs is crucial for identifying potential
challenges and designing interventions that enhance
teacher readiness, competence, and willingness to
embrace inclusive practices.

Despite the increasing adoption of inclusive education
policies, challenges persist, particularly in regions where
resources, training, and teacher support are limited. Some
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educators express concerns about classroom management,
workload, and the ability to meet the diverse needs of
learners effectively. Assessing teachers’ attitudes and
beliefs provides insight into these challenges and informs
strategies for professional development, policy-making,
and school-based support systems.

This study aims to evaluate the attitudes and beliefs of
teachers toward inclusive education, identify factors
influencing these perceptions, and contribute to the
broader understanding of how teacher perspectives
impact the success of inclusive initiatives. By examining
both the positive and limiting aspects of teacher attitudes,
this research seeks to offer practical recommendations for
fostering an inclusive, supportive, and effective learning
environment for all students.

I1. OBJECTIVES

The overarching objective of this study is to assess the
attitudes and beliefs of teachers toward inclusive
education, recognizing that teachers play a pivotal role in
the successful implementation of inclusive practices.
Inclusive education emphasizes the right of every student,
regardless of ability, disability, or learning needs, to access
and participate fully in mainstream educational settings.
Teachers’ attitudes and beliefs significantly influence their
readiness, confidence, and effectiveness in applying
inclusive strategies in the classroom. Understanding these
perceptions is therefore essential for identifying
challenges and designing interventions that support both
educators and learners.

Specifically, this study aims to:

1. Evaluate teachers’ attitudes toward inclusive
education across multiple dimensions, including cognitive,
affective, and behavioral components. This involves
understanding teachers’ knowledge, feelings, and
observable actions related to inclusion and how these
elements shape their classroom practices.

2. Examine teachers’ beliefs concerning the feasibility,
benefits, and challenges of implementing inclusive
education. This includes assessing perceptions regarding
students’ capabilities, the adequacy of resources, and the
practical challenges of catering to diverse learning needs.

3. Identify the relationship between teachers’
demographic characteristics—such as age, years of
teaching experience, educational background, and prior
training in special education—and their attitudes and
beliefs toward inclusive education. By analyzing these
correlations, the study seeks to determine factors that may
enhance or hinder positive perceptions of inclusion.

4. Provide actionable recommendations for
professional development, school policies, and classroom
support systems. These recommendations aim to
strengthen teachers’ readiness, knowledge, and confidence
in applying inclusive practices effectively, thereby
fostering a supportive and equitable learning environment
for all students.

By achieving these objectives, this study contributes to the
understanding of the complex interplay between teacher
perceptions and  inclusive  education, offering
evidence-based insights to inform policy, training, and
practice.

Results showed that teachers demonstrated strongly
positive cognitive beliefs toward inclusive education,
indicating strong support for inclusive principles.
However, moderate levels of cognitive misconceptions and
perceived difficulties were noted, particularly regarding
workload, classroom management, and instructional
challenges. Teachers reported a high level of behavioral
practices, suggesting active implementation of inclusive
strategies despite concerns. Moderate discomfort related
to teachers’ roles and collaboration was also observed.
Regression analysis revealed no significant relationship
between demographic variables and teachers’ attitudes
and beliefs.

III. METHODOLOGY

This study employed a descriptive-correlational
research design to assess the attitudes and beliefs of
teachers toward inclusive education and to examine the
relationship between these perceptions and teachers’
demographic characteristics. The design was selected as it
allows for systematic description of attitudes and beliefs
while identifying potential correlations with factors such
as age, teaching experience, educational background, and
prior training in special education.

The study was conducted among 30 teachers from
selected public schools. Participants were chosen using
purposive sampling, ensuring that they represented a
variety of teaching experiences, subject areas, and
exposure to inclusive education. Only teachers who were
currently teaching in classrooms with diverse learners,
including students with disabilities, were included.

Data were collected using a self-administered
questionnaire, which was validated by experts in special
and inclusive education to ensure content accuracy and
reliability. The instrument included sections measuring
attitudes toward inclusive education, covering
cognitive, affective, and behavioral dimensions, and
beliefs about inclusive education, including perceptions
of feasibility, benefits, and challenges in classroom
implementation. Demographic information such as age,
teaching experience, educational qualifications, and prior
special education training was also collected.

Descriptive statistics—including mean, percentage, and
standard deviation—were used to summarize the data on
teachers’ attitudes and beliefs. Pearson correlation
analysis was employed to determine the relationships
between demographic factors and teachers’ perceptions of
inclusive education. Ethical considerations were strictly
observed, including informed consent, voluntary
participation, confidentiality, and anonymity of responses.

This methodology provided a structured and reliable
approach to understanding teachers’ attitudes and beliefs
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toward inclusive education, highlighting both positive
perceptions and challenges, and offering evidence-based
insights for improving teacher preparedness

CONCLUSION

This study revealed that teachers generally hold
moderately positive attitudes and beliefs toward inclusive
education, recognizing its social, ethical, and educational
significance. While most educators acknowledged the
importance of including students with diverse learning
needs in mainstream classrooms, challenges remain
regarding the practical implementation of inclusive
practices. Issues such as limited resources, classroom
management concerns, and insufficient training were
identified as factors that may hinder teachers’ confidence
and effectiveness in supporting all learners.

The findings also highlighted the influence of demographic
variables on teachers’ perceptions. Specifically, teachers
with greater teaching experience, prior training in special
education, and exposure to inclusive settings exhibited
more positive attitudes and stronger beliefs in the
feasibility and benefits of inclusive education. This
suggests that professional development, targeted training,
and hands-on experience play a crucial role in shaping
teacher readiness and willingness to implement inclusive
practices.

Overall, the study underscores the central role of teachers
in promoting inclusive education. Positive attitudes and
beliefs are essential for fostering an inclusive learning
environment where all students can thrive. Addressing
challenges through professional development, adequate
resources, and ongoing support can enhance teacher
competence, confidence, and commitment to inclusion.

In conclusion, while teachers demonstrate a generally
favorable outlook toward inclusive education, targeted
interventions and systemic support are necessary to
ensure that inclusive practices are implemented effectively
and sustainably. By understanding and addressing
teachers’ attitudes and beliefs, policymakers, school
administrators, and educators can work collaboratively to
create equitable, supportive, and inclusive learning
environments for all students.

RECOMMENDATIONS

Based on the findings of this study, the following
recommendations are proposed to strengthen the
implementation of inclusive education and support
teachers in fostering an inclusive learning environment:

1. Professional Development: Schools and educational
authorities should provide regular and targeted training
programs on inclusive education. These programs should
focus on practical strategies, classroom management, and
differentiated instruction to enhance teachers’ confidence
and effectiveness in handling diverse learners.

2. Resource Provision: Adequate teaching materials,
assistive technologies, and support staff should be made
available to facilitate inclusive practices. Access to
appropriate resources can help teachers implement

inclusive strategies more efficiently and reduce challenges
associated with classroom diversity.

3. Policy and Administrative Support: School
administrators and policymakers should develop clear
guidelines and supportive policies that encourage
inclusive practices. Providing ongoing supervision,
mentorship, and feedback can help sustain positive teacher
attitudes and beliefs toward inclusion.

4. Encouraging Experience and Exposure: Teachers
should be given opportunities to engage with students
with special needs through workshops, classroom
observations, and collaborative teaching. Exposure to
inclusive settings can improve understanding, empathy,
and positive perceptions of inclusive education.

5. Continuous Monitoring and Evaluation: Schools
should regularly assess teachers’ attitudes, beliefs, and
implementation of inclusive practices. Feedback from
these evaluations can inform adjustments in training,
resource allocation, and policy support to strengthen
inclusive education.

Implementing these recommendations can promote
positive teacher perceptions, enhance readiness for
inclusive practices, and ultimately create a supportive and
equitable learning environment where all students,
regardless of ability.
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